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Summary of research on commonly used provision

Teaching assistant (TA) support

	Key findings
	Reference

	Longitudinal research has failed to find statistical evidence showing that the number of TAs/additional adults in the classroom has an influence on children’s educational progress 
	Blatchford, P., Martin, C., Moriarty, V., Bassett, P. and Goldstein, H. (2002) Pupil: adult ratio differences and educational progress over Reception and Key Stage 1. London: DfES

Blatchford, P., Russell, A., Bassett, P., Brown, P. and Martin, C. (2004) The role and effects of teaching assistants in English primary schools (Years 4 to 6) London: DfES

Gerber, S., Finn J., Achilles, C. and Boyd-Zaharias (2001)’ Teacher aides and students’ academic achievement’, Educational Evaluation and Policy analysis, 23, 2

	The Gatsby numeracy support assistants project found that Y1 and 2 low-attaining children supported by a trained TA did not make more progress in mathematics than control children not supported.
	Mujis, D. and Reynolds, D. (2003) ‘The effectiveness of the use of learning support assistants in improving the mathematics achievement of low achieving pupils in primary school’, Educational Research, 45, 3. 

	Several studies have found that the presence of a TA prevents the child from interacting with his or her peers.
	Giangreco, M., Edelman, S., Luisellu, T. and Macfarland, S. (1997) Helping or hovering? Effects of instructional assistant proximity on students with disabilities, Exceptional children, 64,7-18

MENCAP (1999) On a Wing and a Prayer. London: MENCAP

Farrell, P., Balshaw, M. and Polat, F. (1999). The management, role and training of learning support assistants. London: DfEE.

	TA support has a greater impact on inclusion (as assessed through classroom observations) when directed towards groups of children rather than individuals.
	Lacey, P. (2001) ‘The role of learning support assistants in the inclusive learning of pupils with severe and profound learning difficulties’, Educational Review, 53,2

	The presence of a TA prevents the class teacher from considering their own role in adapting the curriculum to ensure their pupils’ access and participation. 
	Derington, C., Evans, C. and Lee, B. (1996) The Code in practice: the impact on schools and LEAs. Slough: NFER; Lorenz, S. (1999) Effective In-class Support. London: David Fulton; Tennant, G. (2001) ‘The rhetoric and reality of learning support in the classroom: towards a synthesis’. Support for Learning, 16, 4.

	The proximity of a TA can result in increased dependence on adults. 
	Giangreco, M., Edelman, S., Luisellu, T. and Macfarland, S. (1997) ‘Helping or hovering? Effects of instructional assistant proximity on students with disabilities’, Exceptional children, 64,7-18

	Whereas teachers focus on the engagement of pupils in the learning process, TAs tend to encourage dependency by prioritising the achievement of outcomes of the activities, whether or not these activities represent children’s capabilities.
	Moyles, J. and Suschitzky, W. Jills of all trades: classroom assistants in KS1 classes. University of Leicester/ATL

	TA support in class appears to increase the amount of time children spend concentrating on the task, but this does not result in an increased rate of learning, perhaps because it does not necessarily help pupils to construct their identity as learners, and may actively hinder this process.
	Howes, A. (2003) ‘Teaching reforms and the impact of paid adult support on participation in learning in mainstream schools’, Support for learning, 18, 4.

	Whilst noting that there are pupils with special education needs who are now spending more time than they should with TAs rather than with teachers, Ofsted found that the presence of TAs can improve the quality of teaching, particularly ‘where the TA is following a prescribed intervention or catch-up programme, for which they had received training, and worked in close partnership with the teacher’.


	Teaching assistants in primary schools: an evaluation by Ofsted 2001-2. London: Ofsted



	In an unpublished study, the Primary National Strategy’s Year 6 Teaching Assistants pilot, which ran during the autumn of 2002, has provided strong evidence of the positive impact that TAs can have on attainment in English and mathematics. The results of the pilot showed gains of 2% points in level 4 Key Stage 2 English and 3% points in mathematics in excess of the national average. The pilot offered support for those pupils who, with additional help, could achieve level 4 in English and mathematics at the end of Key Stage 2. Key to the success of the pilot was the quality of the four-day literacy and numeracy training that it provided to TAs.
	

	Evaluation of Wave 2 intervention programmes Early Literacy Support and Further Literacy Support (both involving a trained TA working closely with the class teacher) has demonstrated significant impact on children’s progress.
	Hatcher, P. (2004) A brief summary of the North Yorkshire ELS/Reading intervention Research Project, personal communication

University of Leeds School of Education (2004) National evaluation of the National Literacy strategy Further literacy support programme. www.standards.dfes.gov.uk/literacy/about/news_and_events_archive/870975

	Evaluation of other Wave 2 and 3 literacy interventions that involve trained TAs working on time-limited intervention programmes (such as Better Reading Partnership, Acceleread Accelewrite, Multi-sensory Teaching System for Reading (MTSR)) has demonstrated impact on children’s progress.
	Brooks, G. (2002) What works for children with literacy difficulties? London: DfES research report 380.
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